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STATEMENT OF PURPOSE 
Health is a state of physical, mental and social well being, not merely the absence of disease.   Health is dynamic and always changing.   It is 
influenced by one’s heredity, environment and personal care.   The health education program at Parsippany-Troy Hills is aimed at favorably 
influencing knowledge, attitudes and practices relating to the individual, family and community.   In our program we will attempt to take the 
scientific facts and incorporate them into meaningful and understandable practices to provide healthful living.  In addition, we strongly emphasize 
prevention measures to maintain one’s optimum mental and physical health. 
 
The revised curriculum aligns with the 2014 New Jersey Student Learning Standards for Health, Physical Education, Technology, and 21ST Century 
Life and Careers. 
 
Modifications and Adaptions: For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should 
refer to the following link – http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with Individual 
Education Plans (IEPs) must adhere to the recommended modifications outlined in each individual plan. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf
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BOARD POLICY 
Pursuant to N.J.S.A. 18A:35-47, any child whose parent or guardian presents to the school a signed statement that any part of instruction in 
Health, Family Life education or Sex education is in conflict with his conscience or sincerely-held moral or religious beliefs shall be excused from 
this portion of the course. 

 
The material in this course of study has been reviewed and revised by Central Curriculum Planning Committee (CCPC) and the Board of Education 
prior to consideration for approval. 

 
In compliance with New Jersey Department of Education and New Jersey Legislative Statutes, Parsippany has included grade level curricula in the 
following subject areas: 

1.   Accident Prevention/Fire Prevention (N.J.S.A. 18A:6-2) 
2.   Bullying Prevention Programs (N.J.S.A. 18A:37-17) 
3.   Cancer Awareness (N.J.S.A. 18A:40-33) 
4.   Domestic Violence Education (N.J.S.A. 18A:35-4.23) 
5.   Drugs, Alcohol, Tobacco, controlled Dangerous Substances, and Anabolic Steroids (N.J.S.A. 18A 40A-1) 
6.   Gang Violence Prevention Bill (N.J.S.A. 18A:35-4.46) 
7.   Health, Safety, and Physical Education (N.J.S.A. 18A:35) 
8.  Lyme Disease Prevention (N.J.S.A. 18A:35-5.1) 
9.  Sexual Assault Prevention (N.J.S.A. 18AAAAA:35-4.3) 

10.  Stress Abstinence (N.J.S.A. 18A:35-4.19-20) 
11. Suicide Prevention (N.J.S.A. 18A:6-111) 



5 
 
 
 

    PEH605 HEALTH – GRADE 6 
 
 
 
 
 
 
 
 
 

THE LIVING CURRICULUM 
 
Curriculum guides are designed to be working documents. Teachers are encouraged to make notes in the margins. Written comments can serve as 
the basis for future revisions. In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the 
classroom and to work collaboratively to develop recommendations for curriculum reforms as needed. 

 
 
 
 
 
 
 
 
 
 
 

AFFIRMATIVE ACTION 
 
During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, 
national origin, or creed. Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the 
texts and the instruction inherent in this course. 
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COURSE GOALS 
 
This course is an integration of problem-solving skills, decision-making, critical thinking, communication, and literacy as they apply to real-life 
situations for the students’ mental, physical and social well-being. 

 

The students will: 
1.    learn and apply health promotion concepts and skills. 
2.    apply health-enhancing personal and interpersonal life skills. 
3.    make healthy decisions as they pertain to alcohol, tobacco, and other drugs and medicines. 
4.    apply concepts relating to family, peer and interpersonal relationships for a healthy lifestyle. 
5.    learn the biological, social, cultural and psychological aspects of human sexuality and family life. 
6.    use goal-setting and decision-making skills to enhance health. 

 

APPROACH TO INSTRUCTION 
 
The purpose of education is not to impose upon students a rigidly defined set of values.  However, a free society requires an understanding of, and 
conduct based upon, accepted moral and ethical values.  As an individual exercises free choice, he/she should be morally responsible; the two are 
inseparable. 

 
It must be assumed that education is a process which fuses meaning and purpose.  Education transcends the classroom.  The ethical and aesthetic 
values which have nurtured us have made possible our education and our freedom.  Therefore, as instruction helps students find values, every 
effort should be made to encourage them to seek out discussion, to gather information and to make commitments based upon responsible 
decision making. 

 

SEQUENCE OF INFORMATION 
 

The Health for Life curriculum in sequential presentations will develop the student’s understanding of good health practices.  Concepts which are 
introduced at early grade levels are expanded and enhanced as students progress through the grades, leading to comprehensive understanding of 
the reasons for and approaches to optimum health. 

 

AIDS CURRICULUM INTEGRATION 
 
The district AIDS education curriculum addresses the questions and fears that children this age have, using very basic, age-appropriate information 
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EVALUATION/ASSESSMENT 
 
 
 
 

 STUDENTS’  GRADES  ARE  BASED  ON  THE  F OL LOWING:  
 
 
 

TEST & QUIZZES 45% Tests and Quizzes/Journal Responses: 
 Prompted Journal entries 

Open ended-Responses 
Reflections 
Quarterly Exam – Quarterly exam is included as a 
regular assessment 

 
 

CLASS WORK & JOURNALS 35% Structured Discussions/In Class Assignments 
 Debates 

Group Sharing Activities 
Presentations 
Projects 
Group Work 
Research 
Written Work 

 
 

HOMEWORK 20% Out of Class Assignments/Assigned Readings: 
 

 

 

 

 

 

Projects 
Research 
Written Work 
Homework 
Article/Newspaper Reviews 
Textbook Reading 
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FINAL GRADE t 
 
 
 
of the 

Full Year Course 
• Each marking period shall count as 

20% of the final grade (80% total). 

 
The midterm and final assessments will each count as 10% of the final grade (20 % 
student final grade in total. 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
COURSE PROFICIENCIES 

 
Course:  PEH605 Title: HEALTH – GRADE 6 

 

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student Learning 
Standards, the following are proficiencies required for the successful completion of the above named course. 

 
The student will: 

 
1.   investigate how health data, such as blood pressure, body composition, and cholesterol, can be used to assess and improve wellness. 
2.   evaluate factors that influence growth and development. 
3.   compare and contrast the rate of physical, social, emotional, and intellectual change during various life stages. 
4.   assess valid health information, products and services. 
5.   analyze nutrition information on packages. 
6.   analyze healthy meals. 
7.   analyze diseases and health conditions prevalent in adolescents including asthma, obesity, diabetes, and Lyme disease. 
8.   identify forms of mental illness such as phobias, anxiety and panic disorders, and depression. 
9.   explore current public health strategies for preventing and/or rehabilitating a variety of health conditions. 
10. assess, analyze and evaluate basic first aid procedures including victim and situation assessment, rescue breathing, choking and care of 

minor cuts, sprains, and bleeding. 
11. examine the physical, social, and emotional impact of all forms of abuse and discuss what to do if any form of abuse is suspected or occurs. 
12. identify the components of the Traffic Safety System. 
13. identify and describe how home, school, and community efforts prevent conflict, vandalism, bullying, harassment and violence. 
14. compare and contrast stress management strategies in various situations. 
15. investigate verbal and nonverbal interpersonal communication and its impact on health. 
16. explore refusal skills when facing a problem. 
17. analyze the effects of significant health decisions and evaluate how the outcome(s) might have been different if a different decision had 

been made. 
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18. identify and explain how personal ethics influence decision-making. 
19. formulate and develop strategies to support the achievement of short- and long-term health goals. 
20. describe the characteristics of a role model and how role models influence the personal goals and ethical standards of others. 
21. analyze how character is influenced. 
22. investigate service organizations within the community. 
23. formulate a position on health issues and educate peers about the health issue or cause.. 
24. formulate ways that individuals and groups can work together to improve wellness. 
25. identify how to access health and fitness services in the school and community. 
26. identify medicines used to treat common diseases and health conditions. 
27. illustrate factors that impact the effectiveness of a medicine. 
28. analyze the short and long-term physical and behavioral effects of inhalant use, including brain, heart and lung damage, and death. 
29. classify illegal drugs and controlled substances and give examples of each. 
30. explore  the  relationship  between  injected  drug  use  and  diseases  such  as  Human  Immunodeficiency Virus  (HIV)/Acquired  Immune 

Deficiency Syndrome (AIDS), and hepatitis. 
31. investigate the legal and financial consequences of the use, sale and possession of illegal substances. 
32. investigate the intentional and unintentional health risks of drug, alcohol and tobacco abuse. 
33. explore the misuse of inhalants and anabolic steroids, and the affect they have on health and society. 
34. identify the signs and symptoms of a substance abuse problem describing the stages that lead to dependency/addiction. 
35. recommend ways to quit using alcohol, tobacco and other drugs, including factors that support the individual to quit. 
36. examine the impact of the use and abuse of alcohol and tobacco. 
37. investigate factors that contribute to the use and abuse of alcohol, tobacco and other drugs; including advertising, the media, group 

pressures, low self-esteem, genetics and poor role models. 
38. identify ways that family and friends can support a drug-free lifestyle. 
39. explore how families change over time. 
40. evaluate how peer relationships may change during adolescence. 
41. investigate different forms of dating and explain the role of dating in personal growth. 
42. identify strategies to remain abstinent and resist pressures to become sexually active. 
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43. analyze the possible physical, social, and emotional impacts of adolescent sexual activity. 
44. describe behaviors that place one at risk for Human Immunodeficiency Virus (HIV)/ Acquired Immune Deficiency Syndrome (AIDS), Sexually 

Transmitted Infection (STI), Human Papilloma Virus (HPV) or unintended pregnancy. 
45. identify sexual feelings common to young adolescents and differentiate between having sexual feelings and acting on them 
46. explore how parents, peers and the media influence attitudes about sexuality. 
47. investigate fertilization, embryonic development and fetal development. 
48. recommend prenatal practices that support a healthy pregnancy. 
49. identify the potential challenges faces by adolescent parents and families regarding parenting issues. 
50. predict challenges that may be faced by adolescent parents and families. 
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BENCHMARK ASSESSMENTS 
 
 

Separately, we assess students to gauge progress and inform instruction.  Benchmark assessments for students in grades 6 
through 8 are administered once per quarter. 
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I. PERSONAL GROWTH AND DEVELOPMENT 
 

Essential Question(s): What can I do to reduce health risks? 

Enduring Understanding(s): Current and future personal wellness is dependent upon applying health-related concepts and skills in everyday lifestyle 
behaviors. 

 
PERSONAL GROWTH AND DEVELOPMENT 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS 

Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
1.   investigate how health data, 

such as blood pressure, body 
composition, and cholesterol, 
can be used to assess and 
improve wellness. 

2.1.6.A.1 8.1.8.A.2 
 
 
 
 
 
 

8.1.8.A.4 

• respond to health inventory sheet 
obtained from the school nurse or 
physician.  Complete the 
information on the sheet and 
organize data. 

• create a spreadsheet on the 
computer to organize the health 
information. 

Teacher check for 
completeness 

 
Teacher checklist 

 

2.   evaluate factors that influence 
growth and development. 

2.1.6.A.2  • brainstorm a list of factors that 
affect your health. 

• discuss the dimensions of health 
and keeping them in balance. 

• write in their journal the ways 
they can take responsibility for 
their health and wellness. 

Accuracy of journal entry Personal lifestyle 
habits 

 

Environment 

Heredity 

Lifestyle 

3.   compare and contrast the rate 
of physical, social, emotional, 
and intellectual change during 
various life stages. 

2.1.6.A.2  • work in groups of three creating 
poster size word webs with the 
word “change” in the middle. 

• add aspects of changes antici- 
pated in their life span to their 
webs focusing on changes they 
are experiencing and will be 
experiencing in the areas of: 
1. Physical changes 
2. Social changes 

Accuracy and completeness of 
project 
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PERSONAL GROWTH AND DEVELOPMENT 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
3.  (continued)   

 
 
 

8.1.8. A.1 

3. Intellectual changes 
Or 
• work in pairs to create and 

illustrate a pamphlet that tells 
young people about physical, 
emotional, social, and 
intellectual changes they can 
expect to experience. 
(use the computer) 

  

4.   assess valid health 
information, products and 
services. 

2.1.6.A.3  • identify a type of health care 
products they might find in a 
pharmacy or supermarket, such 
as soap, shampoo, 
antiperspirant or toothpaste. 

• research different brands and 
choose one that they feel best 
fits their needs. 

• write an evaluation of the 
product, include why they 
chose the brand. 

Teacher checks for 
completeness 

 

 



13 
 

       PEH605 HEALTH – GRADE 6 

II. NUTRITION 
 

Essential Question(s): What nutrition facts should one consider in order to lead a healthy lifestyle? 

Enduring Understanding(s): There are many short- and long-term health benefits and risks associated with nutritional choices. 
 

NUTRITION 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
5.   analyze nutrition information 

on packages. 
2.1.6.B.2 
2.1.6.B.4 

 • write on an index card the 
nutritional information found 
on  food labels. 

• following class discussion, write 
a short paragraph describing 
important information they 
learned from their label. 

• create a food label for a food 
product they create. 

• summarize the benefits and 
risks associated with nutritional 
choices. 

Teacher assessment for 
information accuracy 

 

6.   analyze healthy meals. 2.1.6.B.3 8.1.8.A.5 • using the computer investigate 
the ChooseMyPlate.gov 
Website. 

• create a week of well balanced 
meals using the tools on the 
Website. 

Teacher checks against rubric www.ChooseMyPlate.gov 

http://www.choosemyplate.gov/
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III. DISEASES AND HEALTH CONDITIONS 
 

Essential Question(s): What can I do to prevent and control diseases and health conditions? 

Enduring Understanding(s): Current and emerging diagnostic, prevention and treatment strategies can help people live healthier and long than ever 
before. 

 

DISEASES AND HEALTH CONDITIONS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
7.   analyze diseases and health 

conditions prevalent in 
adolescents including asthma, 
obesity, diabetes, and Lyme 
disease. 

2.1.6.C.1  •  be divided into four teams. 
Teacher will present information 
on these illnesses. The first team 
to correctly identify the illness 
described receives 1 point. 

•  take notes and record the 
conditions specific to each 
disease. 

•  use notes as a study guide. 

Teacher observation 
 

Teacher-created test 

 

8.   identify forms of mental illness 
such as phobias, anxiety and 
panic disorders, and 
depression. 

2.1.6.C.3  •  work in small groups researching 
a selected mental illness. The 
students will present a public 
service announcement to the 
school on their chosen mental 
illness. 

•  assess each presentation using 
the teacher-generated checklist. 

 
 
 
 
 
 
 
 

Teacher checklist 

 
 
 
 
 
 
 
 

Audience survey 

9.   explore current public health 
strategies for preventing 
and/or rehabilitating a variety 
of health conditions. 

2.1.6.C.2  •  make a list of healthcare 
providers. 

•  answer questions: 
1.  What are the skills and 

qualities for a healthcare 
provider? 

Answer checked for 
understanding 
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DISEASES AND HEALTH CONDITIONS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
9. (continued)   2.  What strategies are in place 

to prevent a disease or health 
condition? 
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IV. SAFETY – Timeline: 
 

Essential Question(s): What do I need to do to keep safe? 

Enduring Understanding(s): a)   Understanding why a behavior or activity is unsafe or risky is only the first step towards preventing injuries and staying 
safe. 

b)   Consistently employing safe and healthy behaviors helps to reduce the incidence and severity of injuries. 
 

SAFETY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
10. assess, analyze and evaluate 

basic first aid procedures 
including victim and situation 
assessment, rescue breathing, 
choking and care of minor 
cuts, sprains, and bleeding. 

2.1.6.D.1  • work in small groups picking a 
card from the first aid brown 
bag.  They would follow steps in 
responding to each emergency. 

• demonstrate the steps to follow 
responding to each emergency 
situation. 

• present their emergency or first 
aid situation to the class. 

Peer assessment 
 

Student evaluation of groups 
using a teacher developed 
assessment checklist. 

 

11. examine the physical, social, 
and emotional impact of all 
forms of abuse and discuss 
what to do if any form of 
abuse is suspected or occurs. 

2.1.6.D.2  • brainstorm a list of physical, 
social, and emotional forms of 
abuse. 

• work in pairs to select a form of 
abuse and write the abuse on 
an index card. 

• record on the back of the index 
card what they might do if they 
suspected the type of abuse 
they selected and who they 
might go to for help. 

• present their abuse situation to 
the class. 

Teacher observation Help: 
• Trusted adult 
• Teacher 
• Parent/guardian 
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SAFETY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
12. identify the components of 

the Traffic Safety System. 
2.1.6.D.3  • brainstorm the components of 

the Traffic Safety System 
generating a class list. 

• following the brainstorming 
session, write an essay on “How 
People Contribute to Making 
the System Effective”. 

Teacher checks for 
completeness 

www.njdrivereducation.com 

 

http://www.njdrivereducation.com/
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Essential Question(s): What do I need to do to protect myself? 

Enduring Understanding(s): Developing self-esteem, resiliency, tolerance, and coping skills support social and emotional health. 
 

SOCIAL AND EMOTIONAL HEALTH 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
13. identify and describe how 

home, school, and community 
efforts prevent conflict, 
vandalism, bullying, 
harassment and violence. 

2.1.6.E.2 8.1.8.A.5 • select a home, school, or 
community perspective regarding 
preventing conflict, vandalism, 
bullying, harassment and 
violence. 

• investigate via the Internet, text 
and related sources. 

• write a commercial indicating 
how one of these organizations 
can prevent conflicts, vandalism, 
bullying, and harassment. 

• present their findings to the 
class. 

• rate each presentation using a 
teacher-generated criteria list. 

Teacher-developed checklist  

14. compare and contrast stress 
management strategies in 
various situations. 

2.1.6.E.3 8.1.A.5 • brainstorm stressful situations. 
• compile a list of how the body 

reacts to stress. 
• list healthful ways to reduce 

stress. 
• sit in a group to compare their 

answers and responses. 
• consider lifestyle changes that 

people could make to reduce or 
manage stress. 

Teacher observation  
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Essential Question(s): What influences my behaviors and decisions? 

Enduring Understanding(s): Effective communication skills enhance a person’s ability to express and defend their beliefs. 
 

INTERPERSONAL COMMUNICATION 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
15. investigate verbal and 

nonverbal interpersonal 
communication and its impact 
on health. 

2.2.6.A.1 
2.2.6.A.2 

 • be given a scenario and asked to 
communicate information 
nonverbally and then verbally. 

• in small groups discuss how 
nonverbal communication can be 
used to express an emotion. 

• practice giving “I”-messages to 
partners. 

• practice how to demonstrate 
refusal skills. 

Teacher observation Examine the impact of 
texting as non-verbal 
communication 

16. explore refusal skills when 
facing a problem. 

2.2.6.A.2  • work in groups. 
• write a skit that demonstrates a 

situation in which they would 
have to use refusal skills. (e.g., 
saying no to cheating, using 
tobacco or drugs) 

Teacher observation  
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Essential Question(s): How can goal setting enhance and improve my health? 

Enduring Understanding(s): Decision-making can be affected by a variety of influences that may not be in a person’s best interest. 
 

DECISION-MAKING AND GOAL SETTING 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
17. analyze the effects of 

significant health decisions and 
evaluate how the outcome(s) 
might have been different if a 
different decision had been 
made. 

2.2.6.B.1  • be divided into small groups. 
• select a health decision scenario 

developed by the teacher. 
• discuss, analyze and form a new 

outcome different from the one 
presented. 

• present to the class how they 
might have changed the outcome 
from the outcome the teacher 
develops. 

• rate the outcomes and decisions 
presented in the modified 
scenarios created by the 
students. 

Teacher checklist 
 

Peer assessment 

Health Decisions: 
• to go to a friend’s 

house when the 
parents aren’t home 
and have a party 

• to engage in risky 
behavior 

• to choose to view 
entertainment that is 
not rated for you 

18. identify and explain how 
personal ethics influence 
decision-making. 

2.2.6.B.1 
2.2.6.B.2 

8.1.8.A.2 • rank various teacher-read 
scenarios on a scale of 1-5; 1 
being ethical and 5 being 
unethical. 

• collect data and interpret, make 
inferences from the results of the 
data. 

• create a chart or graph using the 
computer as means of illustrating 
the results. 

• Explain why/how the outcome 

Teacher observation 
 
 
 
 
 
 
 

Chart/graph assessed for 
accuracy and analysis of data 
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DECISION-MAKING AND GOAL SETTING 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
18. (continued)   could have been different if a 

different decision was made. 
  

19. formulate and develop 
strategies to support the 
achievement of short- and 
long-term health goals. 

2.2.6.B.4 8.1.8.A.2 • work in groups to develop a 
wellness plan. 

• assess how they are going to 
achieve these goals. 

•  commit to the action plan they 
develop and monitor their own 
progress. 

• reflect and evaluate their 
progress toward achieving their 
goals. 

• make recommendations for the 
future. 

• use the computer to graph their 
progress toward their established 
goal. 

Self-assessment Fitness data used to set 
goals 
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VIII. CHARACTER DEVELOPMENT 
 

Essential Question(s): To what extent do outside influences shape values? 

Enduring Understanding(s): Character can be developed and supported through individual and group activities, the influence of positive role models 
and involvement in community services. 

 
CHARACTER DEVELOPMENT 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS 

Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
20. describe the characteristics of 

a role model and how role 
models influence the personal 
goals and ethical standards of 
others. 

2.2.6.D.1  • create a mask that represents a 
role model that has achieved 
important goals. 

• explain the achieved goals 
represented by the mask to the 
class orally. 

• respond according to the teacher 
established criteria for an oral 
presentation. 

• receive a teacher-generated 
performance check list to assess 
peers. 

Peer assessment using teacher- 
generated checklist 

 

21. analyze how character is 
influenced. 

2.2.6.C.3  • discuss and list ways they could 
include peers with disabilities in a 
specific activity. 

• formulate a class list of common 
strategies for including, accepting 
and supporting peers with special 
needs. 

• draw a cartoon involving a 
positive encounter between two 
people of different cultures or 
people from different countries. 

Teacher observation 
 
 
 
 
 
 
 
 

Meets teacher’s criteria 

Health and Wellness, 
pp. A14-15 

 
 
 
 
 
 
 

Cartoon should: 
• illustrate one of six 

traits of good 
character 
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IX. ADVOCACY AND SERVICE 
 

Essential Question(s): How do a person’s unique talents contribute to a larger community? 

Enduring Understanding(s): Leadership and advocacy to promote personal and community wellness can impact the immediate community and society 
as a whole. 

 
ADVOCACY AND SERVICE 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS 

Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
22. investigate service 

organizations within the 
community. 

2.2.6.D.1  • via the Internet, Yellow Pages™ 
and other related sources 
develop a list of service 
organizations within the 
community. 

• form small groups and choose a 
community project that would be 
meaningful. 

• participate in the project and 
write a reflection. 

Teacher assesses for 
understanding 

Media Center 

23. formulate a position on health 
issues and educate peers about 
the health issue or cause. 

2.2.E.6  • work in two groups. 
• discuss the health issue they 

select from the “health issue” 
box as the second group listens 
and observes. After a few 
minutes, switch positions on the 
particular issue. Do this for a 
number of issues. 

• respond in their Health Journal 
regarding the success of the 
activity. 

Peer assessment 
 
 
 
 
 
 
 
 
 
 

Journal entry 

Examples: 
• Obesity 
• Vaccinations 
• Inoculations 
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X. HEALTH SERVICES AND INFORMATION 

       PEH605 HEALTH – GRADE 6 

 

Essential Question(s): Where do I go to access information about good health and fitness services? 

Enduring Understanding(s): There are numerous health and fitness programs available that provide a variety of services.  Not all are created equal. 
 

HEALTH SERVICES AND INFORMATION 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
24. formulate ways that 

individuals and groups can 
work together to improve 
wellness. 

2.2.6.E.2 8.1.8.A.1 • research local activities that 
promote wellness. 

• create a pamphlet using the 
computer advertising a fictional 
community wellness activity. 

• create a list of activities they 
believe would improve wellness. 

Teacher checklist PSA, an option as 
well 

25. identify how to access health 
and fitness services in the 
school and community. 

2.2.6.E.1  • use the Yellow Pages™ to identify 
various health and fitness centers 
in the community. 

• create a list from the Yellow 
Pages™(Internet). 

• rate each fitness service for 
accessibility, services offered, 
and price. 

• record in personal journal the 
service and agency they would 
recommend and explain why. 

Journal entry  
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XI. DRUGS AND MEDICINES 
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Essential Question(s): How do I determine whether or not a medicine is effective? 

Enduring Understanding(s): Medicines must be used correctly in order to be safe and have maximum benefit. 
 

DRUGS AND MEDICINES 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
26. identify medicines used to 

treat common diseases and 
health conditions. 

2.3.6.A.2  • select a common disease and 
health condition from a teacher 
provided list to investigate and 
research treatments and 
medications taken to treat the 
selected disease. 

• present their findings orally. 

Oral presentation assessed 
against teacher checklist 

Examples: 
• Asthma 
• Diabetes 
• Bronchitis 
• Ear infection 
• Heart disease 
• Cancer 
• Allergies 
• Cholesterol 

27. illustrate factors that impact 
the effectiveness of a medicine. 

2.3.6.A.1  • brainstorm in groups compiling a 
list of factors that contribute to 
the effectiveness of medicine, 
e.g., time of day medicine is 
taken. 

• complete the list on board. 

Teacher checklist Health and Wellness, 
pp. D4-10 

28. analyze the short- and long- 
term physical and behavioral 
effects of inhalant use, 
including brain, heart, and lung 
damage and death. 

2.3.6.A.2 
2.3.6.B.6 

 • label brain, heart, and lungs on a 
teacher provided diagram of 
body systems. 

• list short- and long-term physical 
and behavior effects of the 
inhalant use on brain, lung and 
heart following class discussion 
and reading from the text. 

Open-ended response  
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XII. ALCOHOL, TOBACCO AND  OTHER DRUGS 
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Essential Question(s): a) What are the physical, physiological and social consequences of substance abuse? 
b) Why do some teens choose to begin using alcohol, tobacco and other drugs? 

Enduring Understanding(s): Research has clearly established that alcohol, tobacco, and other drugs have a variety of harmful effects on the human 
body. 

 
ALCOHOL, TOBACCO AND OTHER DRUGS 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS 

Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
29. classify illegal drugs and 

controlled substances and give 
examples of each. 

2.3.6.B.1 8.1.8.A.1 •  make a list of illegal drugs and 
controlled substances, identify 
their classification and give 
example of each. 

• fill-in the computer-generated 
chart. 

• use their chart to prepare for a 
test. 

Teacher-generated written quiz Classifications: 
• Narcotics 
• Depressants 
• Stimulants 
• Hallucinogens 
• Cannabis 
• Anabolic steroids 
• Inhalants 
• Alcohol 

30. explore the relationship 
between injected drug use and 
diseases such as Human 
Immunodeficiency Virus 
(HIV)/Acquired Immune 
Deficiency Syndrome 
(AIDS),and hepatitis. 

2.3.6.B.7 8.1.6.A.1 •  in small groups compile a list of 
injected drug use and conditions, 
e.g., body piercing, tattoos and IV 
drug use. 

•  record the causes and effects of 
diseases of HIV/AIDS and 
hepatitis. 

•  list their responses on a student- 
generated chart. 

Accuracy of chart Health and Wellness, 
pp. A58-59, p. A65 

31. investigate the legal and 
financial consequences of the 
use, sale, and possession of 
illegal substances. 

2.3.6.B.5 
2.3.4.B.3 

 •  select an illegal substance from 
the “substance abuse bag”. 

•  work with a partner to 
investigate the legal and financial 
consequences for their specific 
illegal substance. 

•  present orally to the class the 

Teacher-developed rubric for 
oral presentation 
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ALCOHOL, TOBACCO AND OTHER DRUGS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
31. (continued)   legal consequences and financial 

consequences relating to the use, 
sale and possession of the illegal 
substance they selected. 

  

32. investigate the intentional and 
unintentional health risks of 
drug, alcohol, and tobacco 
abuse. 

2.3.6.B.1 
2.3.6.B.2 
2.3.6.B.3 

8.1.8.A.3 •  select a topic (alcohol, tobacco, 
drugs) to complete a multi-media 
presentation working in small 
groups. 

•  work from the teacher-generated 
criteria and rubric. 

Presentation assessed against 
teacher-generated rubric 

 
Peer assessment rubric 

Marijuana 
Inhalants 
Ecstasy 
Cocaine 
Crack 
Narcotics 
Hallucinogens 
etc. 

 
Use the Internet and 
sources identified by 
the teacher/media 
specialist 

33. explore the misuse of inhalants 
and anabolic steroids, and the 
affect they have on health and 
society. 

2.3.6.B.6 8.1.8.A.1 •  compare the ways in which 
inhalants are similar to other 
abused drugs. 

•  design a pamphlet to discourage 
the misuse of each substance. 

 
 
 
 

Teacher-generated rubric for 
pamphlet 
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XIII. DEPENDENCY/ADDICTION AND TREATMENT 
 

Essential Question(s): a)   What influences my behaviors and decisions? 
b)   Why does one person become an addict and another does not? 

Enduring Understanding(s): There are some common indicators, stages, and influencing factors of chemical dependency. 
 

DEPENDENCY/ADDICTION AND TREATMENT 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
34. identify the signs and 

symptoms of a substance 
abuse problem describing the 
stages that lead to 
dependency/addiction. 

2.3.6.C.1  •  pick a card from the 
dependency/addiction box and 
write a report to identify signs 
and symptoms leading to 
dependency and addiction of the 
substance selected. 

•  use multiple sources, Internet, 
text and supplemental resources 
provided by the teacher. 

•  present their findings written and 
orally. 

Teacher-developed rubric for 
writing task and oral 
presentation 

Explore peer pressure 
and other factors that 
put an individual at 
risk. 

 
Media specialist assists 
in locating sites and 
resources 

35. recommend ways to quit using 
alcohol, tobacco and other 
drugs, including factors that 
support the individual to quit. 

2.3.6.C.4  •  brainstorm in small groups as 
many ways as possible to quit 
using chemical substances. 

•  include factors that support an 
individual wanting to quit. 

•  create a commercial or slogan 
that would support a person to 
quit. 

Class rating scale  

36. examine the impact of the use 
and abuse of alcohol and 
tobacco. 

2.3.6.C.2 
2.3.6.C.3 

8.1.8.A.3 •  choose to investigate either 
alcohol abuse of tobacco abuse. 

•  present a multi-media 
presentation. 

•  complete the criteria established 
by the teacher. 

Teacher-generated rubric •How would abuse 
contribute to 
injuries? 

•How would abuse 
contribute to illness? 

•How would abuse put 
you at risk? 
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DEPENDENCY/ADDICTION AND TREATMENT 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
37. investigate factors that 

contribute to the use and abuse 
of alcohol, tobacco and other 
drugs; including advertising, 
the media, group pressures, 
low self-esteem, genetics and 
poor role models. 

2.3.6.C.3  • pick a skit from the “skit box” 
that includes the titles 
advertising, media, group 
pressures, low self-esteem, 
genetics or poor role models. 

• perform a role-playing skit that 
demonstrates how the factor 
they selected contributes to the 
use and abuse of alcohol, 
tobacco or other drug topic they 
identified. 

Teacher checklist Health and Wellness, 
pp. D10-19 

38. identify ways that family and 
friends can support a drug-free 
lifestyle. 

2.3.6.C.4  • interview a family member and a 
friend regarding saying “no” to 
drugs. 

• ask the individuals to identify 
several ways they could support 
a drug-free lifestyle. 

• record finding in Health Journal. 

Journal entry  
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XIV. RELATIONSHIPS 
 

Essential Question(s): How do I develop and maintain healthy relationships? 

Enduring Understanding(s): a)   Relationships are the connections people have with each other. 
b)   The family provides the first opportunity for a person to develop relationship skills.  Every family is different but all 

families provide the foundation for future relationships.  As individuals mature, they seek out different relationships 
with peers, colleagues, and loved ones. 

 
RELATIONSHIPS 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS 

Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
39. explore how families change 

over time. 
2.4.6.A.1 8.1.8.A.4 •  view a film depicting families in 

the 1950s.  Focus on clothing, 
styles, and family relationships. 

•  work in groups of four or five to 
examine one era (1950s, 1960s, 
etc.). Select one era per group 
and evaluate using a rubric for 
the multi-media presentation. 

•  research how work, family and 
home life, popular culture, 
population, and technology have 
changed. 

•  develop a multi-media 
presentation on selected era and 
present to the class.  Include 
video clips relevant to the era. 

Self-assessment of activity YouTube video clip 
 

Media specialist can 
help in selection 
through 

40. evaluate how peer rela- 
tionships may change during 
adolescence. 

2.4.6.A.3 
2.4.6.A.4 

 • compare and contrast peer 
relationships from elementary to 
middle school. 

• report how peer relationships 
may change during adolescence. 

• record a single finding on an 
index card. 

Teacher observation  
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RELATIONSHIPS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
40. (continued)   • compile a class list of possible 

changes. 
• discuss as a class and modify 

their class-generated list. 

  

41. investigate different forms of 
dating and explain the role of 
dating in personal growth. 

2.4.6.A.5  •  in small groups list different 
forms of dating, e.g., group 
dating, double-dating or not 
dating. 

• discuss among their group 
members the factors that 
contribute to a healthy dating 
relationship. 

• list the characteristics of the 
person they might look for as a 
girlfriend or boyfriend. 

• identify how the “dating” 
experience contributes either 
negatively or positively to 
personal growth. 

• in their groups present their 
findings to the class. 

Teacher-generated checklist for 
peer assessment 

Health and Wellness, 
pp. A36-37 
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XV. SEXUALITY 
 

Essential Question(s): Why is abstinence the most beneficial choice for adolescents? 

Enduring Understanding(s): External pressures and opportunities that present themselves may influence a person to become sexually active. 
 

SEXUALITY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
42. identify strategies to remain 

abstinent and resist pressures 
to become sexually active. 

2.4.B.2  •  write down as many reasons as 
possible to remain abstinent. 

•  define “abstinence” in their own 
words. 

•  practice strategies to “Say No” . 
•  listen to a scenario: “You are at 

your first real party.  The lights 
are low, chaperones are upstairs, 
and the group wants to play a 
game. You are afraid this was 
going to happen.  You have heard 
of some of these games but you 
wanted to be invited to more 
parties so let’s see what 
happens. Well, the game begins 
and, just as you thought, guys 
and gals pair off. Did I hear some 
call my name?  Where can I hide? 
I really don’t want to do this 
but…” 

•  respond to the following 
questions in their Health Journal: 
1.  What is happening in the 

story? 
2.  Why did the person go to the 

party? 

Journal entry New Jersey State 
Frameworks, 
p. 343. 

 
Abstinence is 
consistently stressed 
by the teacher as the 
only completely 
reliable means of 
eliminating HIV/AIDS 
and other sexually- 
transmitted infections. 

 
Health and Wellness, 
pp. A62-69 
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SEXUALITY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
42. (continued)   3.  What is the role of peer 

pressure? 
4.  Why does the person feel 

uncomfortable? 
5.  How can the person say “no” 

to the game and save face 
with his/her friends? 

•  write a conclusion to the story 
that illustrates ways to make a 
positive decision. 
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SEXUALITY 
 

PROFICIENCY / OBJECTIVE NJSLS NJSLS 
Tech Lit 

 
 
 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 

 
 
TEACHER 

NOTES 
 

The student will be able to: Students will: 
43. analyze the possible physical, 

social, and emotional impacts 
of adolescent sexual activity. 

2.4.6.B.2 
2.4.6.B.3 
2.4.6.B.4 

8.1.8.A.4 • decide if there are advantages 
and disadvantages to early sexual 
activity. 

• be divided into small groups. 
• be given a chart. After com- 

pleting the chart, groups 
compare the results and discuss. 

 
Adolescent Sexual Activity 

Teacher observation of class 
discussion and participation 

New Jersey State 
Frameworks, 
p. 340. 

 
IMPACT ADVANTAGE DISADVANTAGE 

Social 
Emotional 
Social 
Physical 

 
• be able to determine that 

abstinence during adolescence 
minimizes the negative impact of 
sexual activity. 

• identify behaviors that place one 
a risk for HIV/AIDS, STIs, HPV or 
unintended pregnancy. 

 
44. describe behaviors that place one 

at risk for Human 
Immunodeficiency Virus (HIV)/ 
Acquired Immune Deficiency 
Syndrome (AIDS), Sexually 
Transmitted Infection (STI), 
Human Papilloma Virus (HPV), or 

2.4.6.B.1 • in small groups, brainstorm ways 
that HIV can be transmitted and 
create a chart.  For each method 
of transmission, students list 
three ways to reduce one’s risk 
of exposure to Human 

Student written paragraph 
comparing/contrasting lists 
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SEXUALITY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
unintended pregnancy.   Immunodeficiency Virus (HIV)/ 

Acquired Immune Deficiency 
Syndrome (AIDS), Sexually 
Transmitted Infection 
(STI)/Human Papilloma Virus 
(HPV), or unintended pregnancy. 

• in small groups brainstorm risky 
behaviors that would place an 
adolescent (male or female) in a 
position for an unintended preg- 
nancy recognizing that sexual 
abstinence is the only 100% 
effective means to reduce risk. 

• return to their group situation 
and create a master list. 

• compare their master list to a list 
the teacher developed. 

• compare and contrast both lists. 
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SEXUALITY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
45. identify sexual feelings 

common to young adolescents 
and differentiate between 
having sexual feelings and 
acting on them. 

2.4.6.B.4 
2.4.6.B.2 

 1. write responses to three 
questions from: 
“Developing Responsible 
Relationships”. 

2. Name several reasons why 
teens might engage in 
sexual intercourse. 

3.    Identify several problems 
that can arise from teens 
having sex. 

4. Give multiple ways of saying 
no to acting on sexual 
feelings. 

•  ask parents to respond to the 
same three questions. 

•  compare and contrast responses 
in journal. 

Completeness of response Health and Wellness, 
pp. A66-67 

 
Teacher consistently 
emphasizes abstinence 
as the only effective 
means of avoiding 
problems arising from 
acting on sexual 
feelings. 

46. explore how parents, peers and 
the media influence attitudes 
about sexuality. 

2.4.6.B.2 
2.4.6.B.3 
2.4.6.B.4 

 •  interview three people – a 
parent, a grandparent and a 
teenager – concerning messages 
presented in the media. 

•  discuss the interviews in class 
and compare responses. 
Interview questions: 
1.   What is your opinion about 

how the media uses 
sexuality to sell products? 

2.   Which ads particularly 
target teens? Older adults? 

3.   What suggestions do you 
have to alleviate this 

Scored participation in class 
discussion 
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SEXUALITY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
46. (continued)   problem? 

4.   Would you (or do you) buy 
a product that is advertised 
using sexual messages? 
Why? 

•  discuss their findings in class. 
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XVI. PREGNANCY AND PARENTING 
 

Essential Question(s): What challenges may be faced by an adolescent parent? 

Enduring Understanding(s): Raising a child required physical, economic, emotional, social, and intellectual commitment. 
 

PREGNANCY AND PARENTING 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
47. investigate fertilization, 

embryonic development, and 
fetal development. 

2.4.6.C.1 
2.4.6.C.2 

 •  work in groups to create a series 
of models showing the length 
and weight of an embryo or 
fetus during each month of 
pregnancy. Students can decide 
what type of materials they are 
going to use to present. 

Oral/visual presentation 
 

Teacher criteria 

Science connection 
 

Interdisciplinary 

48. recommend prenatal practices 
that support a healthy 
pregnancy. 

2.4.6.C.3 8.1.8.A.1 •  create a brochure using the 
computer promoting healthy 
pregnancies (use the computer 
program). This must include 
care of pregnant women, steps 
to good prenatal care, birth 
defects, and problems of the 
fetal environment. 

Teacher checklist  

49. identify the potential 
challenges faced by adolescent 
parents and families regarding 
parenting issues. 

2.4.6.C.4  •  engage in class discussion 
responding to the following: 
1.   Are teens ready to be 

parents?  Why or why not? 
2.   What solutions do you 

suggest to reduce the 
number of teen 
pregnancies? 

•  research local, state, and 
national data and other 
information regarding teen 

Journal entry  
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PREGNANCY AND PARENTING 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS 
Tech Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   Students will:   
49. (continued)   pregnancy. While conducting 

the research, the students will 
think critically, carefully 
weighing the pros and cons, 
opinions, and facts found in the 
research. 

•  respond after discussion in 
journal. 

  

50. predict challenges that may be 
faced by adolescent parents 
and families. 

2.4.6.C.4 8.1.8.A.1 •  use the media and Internet (sites 
pre-selected by teacher). 

•  compile a list of resources 
relating to pregnancy and 
parenting. 

• create their own list of resources 
and return to the group to 
discuss and create a class list. 

• the teacher will share with the 
class a teacher-developed list. 

• compare and contrast both 
master lists making informed 
conclusion. 

• discuss the challenges and 
adolescent parent would face. 

Class list assessed as compared 
to teacher-developed list 

Media specialist 
bookmarks sites and 
resources 
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Tillman, Kenneth G. and Patricia Rizzo Toner. How To Survive Teaching Health. Parker Publishing Company, 1990. 
Toner, Patricia Rizzo. Just For The Health Of It. Units 1-6. The Center for Applied Research in Education. Professional Publishing, 1993. 
Toner, Patricia Rizzo and Marian D. Milliken. The Health Teacher’s Book of Lists. San Francisco, California:  Jossey-Bass, 1999. 
Young Living. New York, New York: Glencoe Division of Macmillan/McGraw Publishing, 1997. 

 

United States Agencies 
Department of Health and Human Services 

• Public Health Service – PHS • Agency for Toxic Substance and Disease Registry - ATSDR 
• Centers for Disease Control Prevention – CDC • Food and Drug Administration - FDA 
• Indian Health Service - IHS • National Institute of Health - NIH 
• Substance Abuse and Mental Health Services Administration - 

SAMHSA 
• Environmental Protection Agency - EPA 

• Occupational Safety and Health Administration - OSHA 
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WEBSITES 
www.americanheart.org  American Heart Association 
www.anatomical.com  Anatomical Chart Company 
www.ashaweb.org  American Medical Association 
www.cancer.org  American Cancer Society 
www.cdc.gov  Center for Disease Control and Prevention 
www.ChooseMyPlate.gov  New food pyramid 
www.cjims.org  The Central Jersey Instructional Media Service (online video lending library services) 
www.dhhs.gov  U.S. Department of Health and Human Services 
www.dole5aday.com  Dole 
www.ed.gov/offices/OESE/SDFS  Office of Safe & Drug Free Schools 
www.etr.org  Health videos 
www.glencoe.com.sec/health  Glenco supplement to text 
www.health.discovery.com  Discovery Health Channel 
www.healthfinder.gov  Health Finder 
www.healthierus.gov/dietaryguidelines/  Healthier U.S. Government 
www.healthteacher.com  Lesson ideas for the health teacher 
www.kidshealth.org  Health website for parents, kids and teens 
www.mmhhealth.com  McMillan, McGraw Hill 
www.ChooseMyPlate.gov  US Department of Agriculture: fruits, vegetables, grains, protein and dairy 
www.nih.gov  National Institutes of Health 
www.njpep.org   New Jersey Education port 
www.njpep.org/classroom/classroomresources/healthpehtml  New Jersey Education port/Lesson ideas 
www.nj.gov/njded/aps/cccs/chpe/   New Jersey Department of Education/Core Curriculum Content Standards 
www.nps.k12.nj.us   Internet Resources for physical education, health and nutrition - 

Annotated resource list of Internet sites for physical education, 
health education, HIV education, substance abuse education and athletics. 

www.pecentral.com  Lesson ideas for the physical educator and health educator 
www.pelinks4u.com  Lesson ideas for the physical educator and health educator 
www.sex,etc.org  A website by teens for teens, sponsored by Rutgers 

http://www.americanheart.org/
http://www.anatomical.com/
http://www.ashaweb.org/
http://www.cancer.org/
http://www.cdc.gov/
http://www.choosemyplate.gov/
http://www.cjims.org/
http://www.dhhs.gov/
http://www.dole5aday.com/
http://www.ed.gov/offices/OESE/SDFS
http://www.etr.org/
http://www.glencoe.com.sec/health
http://www.health.discovery.com/
http://www.healthfinder.gov/
http://www.healthierus.gov/dietaryguidelines/
http://www.healthteacher.com/
http://www.kidshealth.org/
http://www.mmhhealth.com/
http://www.choosemyplate.gov/
http://www.nih.gov/
http://www.njpep.org/
http://www.njpep.org/classroom/classroomresources/healthpehtml
http://www.nj.gov/njded/aps/cccs/chpe/
http://www.nps.k12.nj.us/
http://www.pecentral.com/
http://www.pelinks4u.com/
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WEBSITES (continued) 

 
www.siecus.org   Sexuality information and Education Council of the United States 
www.state.nj.us/agriculture/modelnutritionpolicy.htm   New Jersey Department of Agriculture 
www.state.nj.us/education Click on “Educators” 
www.surgeongeneral.gov  Office of the Surgeon General 
www.teenhealthFX.com   Online resource for questions regarding health, relationships and sexuality 
www.teenpregnancy.org   The national campaign to prevent teen and unplanned pregnancy 
www.who.org  World Health Organization 

 
 
 
ADDITIONAL SITES 

 

Sexual Assault Prevention 
http://www.acog.com  Drawing the Line-A Guide to Developing Effective Sexual Assault Program 
http://www.ncpc.org/ncpc  National Crime Prevention 
http://www.tempe.gov/cpu/sapc.htm  Crime Prevention Unit 
http://www.uwpd.wisc.edu/crimeprv/sexaslt.htm   Sexual Assault Prevention 

 

Abstinence 
http://www.siecus.org/pubs/fact/fact0001.html  Adolescence and Abstinence Fact Sheet 

 

Hepatitis B 
http://digestive.niddk.nih.gov/ddiseases/pubs/heps/hepbez/index  What I need to know about Hepatitis B 
http://cpmcnet.columbia.edu/dept/gi/hepB.html  Hepatitis B 

 

American Alliance for Health/Physical Education, Recreation and Dance (AAHPERD) 
info@aaahperd.orig:http://www.aahperd.org 

 

New Jersey Association for Health, Physical Education, Recreation and Dance (NJAHPERD) 
www.njahperd.org 

http://www.siecus.org/
http://www.state.nj.us/agriculture/modelnutritionpolicy.htm
http://www.state.nj.us/education
http://www.surgeongeneral.gov/
http://www.teenhealthfx.com/
http://www.teenpregnancy.org/
http://www.who.org/
http://www.acog.com/
http://www.ncpc.org/ncpc
http://www.tempe.gov/cpu/sapc.htm
http://www.uwpd.wisc.edu/crimeprv/sexaslt.htm
http://www.siecus.org/pubs/fact/fact0001.html
http://digestive.niddk.nih.gov/ddiseases/pubs/heps/hepbez/index
http://cpmcnet.columbia.edu/dept/gi/hepB.html
mailto:info@aaahperd.orig
mailto:info@aaahperd.orig
http://www.njahperd.org/
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BIBLIOGRAPHY (continued) 

 
 

VIDEOS 
 

American Red Cross:  Emergency Test.  Dir. Susan Winston and Dan Funk.  Rush/Winston Productions.  Thousand Oaks, California:  Goldhil 
Video, 1990. (50 minutes) 
This video discusses preparation in everyday situations that include:     Home/child safety (fires, falls, accidents, burns, poisons); 
recreational accidents (jogging, hiking, bicycling, boating, swimming); natural disasters (floods, earthquakes, hurricanes, tornadoes, 
electrical storms); and public safety (choking, heart attack, severe bleeding, unconsciousness). 

 
Blood Borne Pathogens and Other Traveling Germs. Shawnee Mission, Kansas: Marsh Media. (10 minutes) 

This video teaches students everyday precautions that can help them keep healthy.  It focuses on the school setting and explains how to 
avoid the transmission of pathogens with emphasis on those carried by blood and other body fluids. 

 
Emergency Action Video: In a Split Second. Blanki and Bodi Productions, 1994. (48 minutes) 

This is a  video on emergency situations that  includes:   cuts, burns, gunshot wounds, electrocution, choking and drowning.    Each 
situation is followed by questions to test knowledge and then the correct response. 

 
First Aid and CPR Part 1 and Part 2. Huntsville, Texas: Educational Video Network, Inc. (Part 1 / 38 mins. – Part 2 / 26 mins.) 

These videos are introductory lessons on what is appropriate in responding to various medical emergencies. 
 

Good Nutrition Made Easy.  Huntsville, Texas: Educational Video Network, Inc. (14 minutes) 
This video teaches students about nutrition and proper healthy eating habits.  It touches on eating disorders.  It teaches how body fat 
and body mass indexes work together. Also explained is how people should base their body build on healthy weight and body mass, not 
looks. Included is an explanation of food label guides. 

 
Health Quiz #4: The Cancer Test. Hosted by Dr. Frank Field. VCI Home Video, 1997. (28 minutes) 

This video discusses what cancer is, proper techniques for detection, and ways to cure cancer.   It stresses the importance of early 
detection. It discusses breast cancer in depth and mentions, colon, rectal and testicular cancers. 

 
Health Quiz #5: Cough,, Cold and Flu Test. Hosted by Dr. Frank Field.  VCI Home Video, 1997. (30 minutes) 

This video gives insight and information into some of the facts and fictions about the common cold and influenza. 
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BIBLIOGRAPHY (continued) 

 
VIDEOS (continued) 

 
Inhalant Abuse. Huntsville, Texas: Educational Video Network, Inc. (11 minutes) 

This video discusses the consequences of inhalants, focuses on bodily effects and risky inhibition reduction.  It also discusses how to tell 
if someone you know is abusing inhalants and what to do about people who abuse inhalants.   The video discusses choosing friends 
wisely. 

 
Inhalant Use: Please Don’t Breathe My Fumes. Scotts Valley, California: ETR Associates, 1994. (12 minutes) 

This cartoon video teaches about inhalants: what they are, how people use them, how they effect the user, and their side effects. 
 

Right Choice, The. Naggy Film and Video. Silhouette Productions, Inc., 1998. (12 minutes) 
This video has a message of, “Just say no.”  It uses a situation to help model a good “just say no” event.  The video shows how kids 
actually should handle the situation of peer pressure and drugs. 

 
What Kids Want to Know about Sex and Growing Up. Sesame Workshop, 1992. (60 minutes) 

This video is a straightforward, value-free, interactive video addressing the questions of males and females ranging in ages of 10 to 14. 
 
 
 

GUEST SPEAKERS 
 

On appropriate occasions and when the opportunity arises to have a guest speaker address Family Life or Sexuality topics in the 
curriculum, the teacher will seek permission from the building principal and the supervisor of Health and Physical Education. Parents will 
be apprised of the guest speaker and have the option of having their child participate in an alternate activity. No penalty will result. 
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SCENARIO: 

 
You are a sixth grade student in your first year in Middle School. You are concerned about how to go 
about making friends in your new school. You realize making friends in an important life skill; you 
also understand that peer pressure can cause you to make poor decisions. 

 

 
 
 
TASK: 

 
You have assumed the position of a reporter on the school newspaper and your assignment is to 
write an article on friendships in Middle School.  You will write your article focusing on how to form 
constructive friendships and how to recognize undesirable attributes.   You will interview, observe 
students, draw conclusions and interpret your findings in your article. 

 
 
 
You will need to include the following: 

 
• How you can make new friends. 
• How to maintain friendships. 
• Why you should choose friends who make responsible decisions. 
• How to resist negative peer pressure. 
• When and how you would end a friendship. 
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DEVELOPING HEALTHY RELATIONSHIPS RECOGNIZING 
UNHEALTHY RELATIONSHIPS 

 
CRITERIA EXEMPLARY PROFICIENT DEVELOPING NOVICE 

 
 
 
 
 
 
 
 
 
 
 

CONTENT 

• All critical 
elements are 
included in the 
news article. 

• The message in 
the news article 
is clear and 
interesting; it 
addresses the 
intended 
audience. 

• The news article 
is sequential and 
logical. 

• Most critical 
elements are 
included in the 
news article. 

• The message in 
the news article 
is clear, but 
strays from its 
focus on the 
intended 
audience. 

• The news article 
is, for the most 
part, sequential 
and logical. 

• Some elements 
are included in 
the news article. 

• The message in 
the article is 
vague and 
disjointed; it 
misses the 
intended 
audience most of 
the time. 

•  The news article 
has some logical 
sequence. 

• The news 
article contains 
major errors 
and 
misinformation 
. 

• The message in 
the article is 
not clear, is 
vague, and is 
not cohesive; it 
misses the 
intended 
audience. 

• The news 
article has no 
logical 
sequence. 

 
PURPOSE 

Detailed 
understanding is 
evident throughout. 

Understanding is 
evident 
throughout. 

Understanding is 
vague and lacks 
coherence. 

Does not 
demonstrate 
understanding 

 
 
 

LANGUAGE/MECHANICS 

The news article 
contains no major 
writing errors 
(grammatically 
correct, accurate 
spelling). 

The news article 
contains no major 
writing errors with 
the exception of 
minor spelling 
errors. 

The news article 
contains writing 
errors and some 
spelling errors. 

The news article 
contains 
numerous writing 
errors (grammar) 
and numerous 
spelling errors. 

 
 

PLANNING FORMAT 

Information is 
organized. A clear 
plan is evident and 
followed. 

Information is 
moderately 
organized 
demonstrating a 
few gaps. 

Some information is 
organized. A plan is 
made, but not 
followed through. 

Information is 
disorganized. No 
plan is evident. 

 
 
 
 
 

APPLICATION OF 
HEALTH CONCEPT 

• Response 
demonstrates 
thorough 
evidence of the 
ability to apply 
health skills. 

• Response is 
complete and 
shows 
proficiency in the 
skill. 

• Response 
demonstrates 
moderate 
evidence of the 
ability to apply 
health skills. 

• Response is 
mostly 
complete, but 
may not be fully 
proficient. 

• Response 
demonstrates 
some evidence of 
the ability to 
apply health 
skills. 

• Response may 
have in- 
accuracies or be 
incomplete. 

• Response 
demonstrates 
little or no 
evidence of the 
ability to apply 
health skills. 

• Response is 
frequently 
inaccurate. 
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APPENDIX B   NEW JERSEY STUDENT LEARNING STANDARDS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 
 
 

2 - Comprehensive Health and Physical Education 
8 - Technology 

9 - 21st Century Life and Careers 

http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/career/


   

 

 

 

 

STATEMENT OF PURPOSE 
  
This guide to adaptations and modifications will assist the teacher in planning, and implementing an instructional program which is based on the New 
Jersey Student Learning Standards for Physical Education, and the child’s IEP.  This guide is designed to provide continuity in the implementation of the 
student’s Individualized Educational Plan, and to meet the Federal legislation through Public Law 94-132 (1975), and Public Law 93-112 (1973) Section 
504 of the Rehabilitation Act.  The following developed adaptations should be considered when planning instruction.  

  
 

PHILOSOPHY 
 
In keeping with the guidelines for IDEA, the Parsippany-Troy Hills School District is committed to providing Physical Education for all students in an 
inclusive setting providing the least restrictive environment.  The school district ensures that students with disabilities have access to a physical 
education program that enables them to achieve the same goals in Physical Education as their nondisabled peers.  All students are members of a 
learning community where they have the choice of the most appropriate instructional setting, equal access, dignity, and the opportunity to participate 
in meaningful physical activity.  Students identified by the Child Study Team as having a disability that would impact motor or cognitive development, 
and who have an Individualized Educational Plan (IEP) will participate in the general physical education setting with adaptations, and modifications.  The 
physical educator will work with the Child Study Team, and support personnel reviewing the IEP, adapting, and modifying instruction as needed.  
Instruction is designed around the student‘s needs.  A multidisciplinary team will determine the appropriate placement of the student. 

 

 

 

 



   

 

 

GENERAL GOALS 

 
Through modifications, adaptations, and effective use of resources, students with disabilities will have the opportunity in the least restrictive 
environment to: 
 

1. develop motor, and sports skills. 
2. actively engage in meaningful learning experiences in the general physical education setting. 
3. receive regular evaluation of progress toward IEP goals. 
4. receive supplementary aides, and services, as well as instructional support. 
5. participate in a learning environment that invites all students to participate in meaningful learning that offers a variety of opportunities for  
      personal success. 
6. have the choice of the most appropriate instructional setting, equal access, dignity, and the opportunity to participate in meaningful 
       physical activity. 
7. develop/improve social competence. 
8. have the opportunity to learn, and perform in the physical, cognitive, and social-emotional domains. 
9. engage in meaningful activities in general physical education, sharing equal status, and learning together. 
10. have the right to be treated equally, to have choices and to take risks. 
11. develop a positive self-concert through relevant physical education experiences. 
12. develop personal values that encourage healthy living, and an enhanced productive life. 
13. learn physical skills that allow them to participate in, and derive enjoyment from recreational activities throughout their lifetime. 
14. prepare students without disabilities for inclusion of peers with disabilities in everyday education. 
 
 

When students with disabilities were asked, “What is a good day in Physical Education (Goodwin & Watkinson, 2000)?” they said, “…I feel like I belong.  
Because my peers cheer me on or the teachers say I am doing a good job; I share in receiving the benefits from participation, because I am learning, and 
improving my skills, and I have confidence in my skills.  I like my peers to see that I am doing well in Physical Education.” 
 
 
 
 
 
 



   

 
 

I. ADAPTATIONS FOR STUDENTS WITH DECREASED MOBILITY 
 
 

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

 
  INSTRUCTIONAL 

APPROACH 

 
EQUIPMENT 

 
TECHNOLOGY 

 
 ENVIRONMENTAL    
MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
DECREASED MOBILITY 
• walking aid 
• manual wheelchair 
• power wheelchair 
• slow or unsteady gait 
 
Educational classifications 
which may present with 
these characteristics: 
• multiple disabilities 
• orthopedic impairment 
• other health impairment 
• traumatic brain injury 
 
Medical diagnoses which may 
present with these 
characteristics: 
• Cerebral Palsy or other 
        neurological disorder 
• Muscular Dystrophy or 

neuromuscular diseases* 
(see website under 
Resources) 

• Spina Bifida* (see 
Website) 

• Osteogenesis Imperfecta 
• (brittle bones) 
• juvenile arthritis 

• Consult with related service 
providers to offer alternate 
warm-up exercise to ad- 
dress IEP goals 

• Determine student 
capabilities, and underlying 
components of movement 
disability; match 
modifications to student 
needs 

• Follow-up with evaluation 
of modifications 

• Discuss locomotor skills 
with therapist and choose 
target skills relative to the 
child’s current develop- 
mental status 

•  Allow students to 
select exercises from a 
list of choices 

• Provide frequent oppor- 
tunities for practice; 
variability of practice helps 
in skill acquisition 

• Transfer of skills may not 
occur; provide new oppor- 
tunities for practice. 

• Break skills into smaller 
parts in stations 

• Provide alternate positions 
for exercise or drills 

• Reduce the number of 
position changes required 
during an activity 

• Add cardboard to 
walker or wheelchair for 
hockey, kickball, and/or 
soccer 

• Use alternate balls (e.g., 
lighter balls, softer balls, 
dinohydes or slo-mo 
balls, etc.) 

• Use scooters or allow 
wheelchair to be scooter 

• Modify sticks, and 
rackets to allow for 
more success in hitting 

• Use Velcro® or gloves to 
modify equipment so 
students can hold it 

• Upper extremity pedaler 
for cardiovascular train- 
ing/fitness assessment 

• Lower basketball nets 
or offer alternative 
net/goal during game 
play 

• Allow   use   of   baseball 
tees, etc. when 
necessary 

• Power wheelchair 
• Walkers, 

crutches, 
canes 

• Braces/orthotics 
• Virtual 

reality/video 
games 

• Decrease distance 
required to move 

• Set-up “safety zones” 
during game play 
(e.g., student with 
disability allowed in, 
others not; free pass 
in, and out) 

• Provide clear bound 
aries 

• Consider size, and 
energy demands of 
the playing area 

• Teachers attend 
transition meetings 

• Child Study Team (CST) 
• members Classroom 

teacher School 
counselor School nurse 
Workshops 

• Training for one-to-one 
aides 

Related Services: 
• physical therapist 
• occupational therapist 
• behaviorist 
• speech therapist 
• medical specialists 

Orthopedist 
Neurologist 

Textbooks/Websites: A 
Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 

Strategies for Inclusion – 
Lieberman, Houston- 
Wilson 

Right Fielders are 
People, Too – John 
Hichwa 

Inclusion Through Sports 
– Ronald Davis 

 



   

 

 
CHARACTERISTIC 

LIMITING 
PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
 • Pair student with pre-

selected peer, and teach 
them to understand how the 
disability effects play (e.g., 
teach them to throw, and 
catch in a way that peer in 
wheelchair can reach); vary 
peer chosen to develop 
understanding in many 
classmates 

• Ask peer to catch for them 
• Ask peer to kick for them 
• Read, and understand 

Internet based educational 
records (Tracker), and 
medical records as available 

• Consult with school nurse, 
CST, and/or related services 
providers 

• Train and support para-
professionals to 
communicate, interact, and 
support students in the most 
appropriate manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful  

 
 

 
 

  
 

Children with Osteogenesis 
Imperfecta:  Strategies to 
Enhance Performance – 
Holly Cintas, PhD, Lynn 
Gerber MD 
 
Ask therapist for relevant 
scholarly 
literature/research. 
 
Diagnosis-related books* 
(for Muscular Dystrophy) 
http://www.asdk12.org/de
pts/ape/factsheet/Muscular 
Dystrophy.pdf  
 
Diagnosis-related books* 
(for Spina Bifida) 
http://sbaa.omnibooksonlin
e.com/2007/data/papers/1
6.pdf  
 
Adapted PE:  EveryBODY 
Wins Guide Tape – Drake 
University, Championship 
Productions 
 
NJSLS CD-ROM 

 
 
 
 
 
 

 

http://www.asdk12.org/depts/ape/factsheet/Muscular%20Dystrophy.pdf
http://www.asdk12.org/depts/ape/factsheet/Muscular%20Dystrophy.pdf
http://www.asdk12.org/depts/ape/factsheet/Muscular%20Dystrophy.pdf
http://sbaa.omnibooksonline.com/2007/data/papers/16.pdf
http://sbaa.omnibooksonline.com/2007/data/papers/16.pdf
http://sbaa.omnibooksonline.com/2007/data/papers/16.pdf


   

 

 

II. ADAPTATIONS FOR STUDENTS WITH SENSORY PROCESSING DIFFICULTIES 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
SENSORY PROCESSING 
DIFFICULTIES 
•     vision/perception 
•     auditory – decreased 

hearing, hypersensitivity to  
sound 

•     kinesthetic/ (movement 
sense or awareness) 

•     proprioceptive (position 
sense or awareness) 

•     hyper- or hypo-sensitivity 
to tactile input 

 
Educational classifications 
which may present with these 
characteristics: 
• autism 
• multiple disabilities 
• other health impairment 
• specific learning disability 
• traumatic brain injury 
• vision impairment 
• hearing impairment 
• emotional disturbance 
 
Diagnoses which may present 
with these characteristics: 
•     Autism, Asperger’s 
        Syndrome, PDD 
•     Down Syndrome 
•    Cerebral Palsy or other 
       neurological disorder 

• Use short, clear instruc-
tions 

• Post instructions on an 
easel or wall 

• Provide visual modeling 
with student or teacher. 

• Use different tempos to 
teach about moving at 
different speeds 

• Use music or rhythm to 
teach about timing 

• Consider cognitive pro-
cessing delays; give extra 
time for a response 

• Provide a variety of warm-
up activities that include 
different weight-bearing 
positions or “heavy work” 
(lifting heavy objects, 
passing a medicine ball, 
pushing a weighted chair, 
etc.) 

• Provide opportunities, and 
cues to notice physio-
logical effects of exercise 
in order to develop self-
awareness and 
modulation 

• Make beginning, middle, 
and end of activity clear. 

• Verbally reinforce se-
quencing 

• Carefully consider audit- 

• balls with auditory 
output (e.g., bells, etc.) 

• balls/equipment with 
different textures or 
weight 

• Allow student to wear 
“earmuffs” or cotton in 
ear 

• Use microphone to direct 
voice over music system. 

• Use equipment that 
provides auditory feed-
back (e.g., stepping on 
bubble wrap, etc.) 

• Use equipment that 
provides alternate kines-
thetic input (e.g., balance 
discs, balls, soft mats, 
etc.) 

• weighted vests, ankle 
weights, weighted back-
pack 

 
 
 
 
 
 
 
 
 
 
 

• FM Systems 
• Videotaping to 

allow child to 
review 
performance 

 

• Modify light in playing 
area 

• Use centers to reduce 
group size 

• Use clear environ-
mental markers (e.g., 
cones, flags, colorful 
tape on floor) 

• Reduce volume of 
music in room 

• Create smaller areas 
within larger gym with 
dividers (may be larger 
“walls or mats” or with 
cones and ropes) 

• Provide extra space 
between students 

• Provide multiple sen-
sory cues for position 
in space (e.g., raised 
platform, mat, taped 
area on floor) 

• When rotation through 
stations is involved, 
follow logical sequence 
of patterns, and mark 
stations clearly 

• Use whistle, bells, etc. 
to mark stop, and start 
of activities 

•      CST members 
•      Classroom teacher 
•      School counselor 
•      School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
• teacher of the 

hearing  impaired 
• medical specialists: 
         neurologist 
         ENT 
         psychiatrist 
 
Textbooks: 
 A Teacher’s Guide to   
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are People, 
Too – John Hichwa  
 
Inclusion Through Sports – 
Ronald Davis 



   

 
 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
     
 

       ory input such a use of 
       whistles, loud music, etc. 

Component (e.g., 
throwing/catching, visual 
tracking activities, postural 
control activities,   

      anticipating movement of 
      the ball, sequencing of  
      movement, bilateral  
      coordination activity, etc.) 
• Use picture cards for 

reinforcement of verbal 
directions 

• Read, and understand 
internet based educational 
records (Tracker), and 
medical records as 
available 

• Consult with school nurse, 
CST, and/or related 
services providers 

•  Use of American Sign 
 Language as appropriate 
 and is indicated by child’s 
 IEP 

• Train and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful  

 

 
 
 
 

 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Out-of-Sync Child – 
Carol Stock Kranowitz 
 
Asperger’s Syndrome: A 
Guide for Parents and 
Professionals-Tony Attwood 

 
Ask therapist for relevant 
scholarly 
literature/research 
 
Diagnosis-related books, 
Adapted PE:  EveryBODY 
Wins Guide Tape – Drake 
University, Championship 
Productions 
 
NJSLS CD-ROM 

 

 
 

· 



   

III. ADAPTATIONS FOR STUDENTS WITH POOR COORDINATION 
              OR DIFFICULTY WITH MOTOR LEARNING 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
POOR COORDINATION OR 
DIFFICULTY WITH MOTOR 
LEARNING 
• generalized 

developmental delay 
• low muscle tone 
• Dyspraxia 

 
Educational classifications 
which may present with 
these characteristics: 
• orthopedic impairment 
• other health impaired 
• multiple disabilities 
• specific learning disability 

 
Diagnoses which may present 
with these characteristics: 
• Down Syndrome 
• Developmental 

Coordination Disorder* 
• ADD/ADHD 

• Break skills into smaller 
parts that are achievable, 
and meaningful. 

• Reward effort 
• Make environment predict-

table when attempting a 
new skill (e.g., use a tee for 
batting) 

• Gradually remove supports 
as student achieves success 

• Reduce competition while 
learning new skills. 

• Stress participation, and 
individual goal setting/-
achievement 

• Provide concise verbal cues 
while student is performing 
a skill 

• Use hands-on assistance in 
initial phases of learning; 
use same method of 
handling each time to 
provide consistency in in-
put 

• Involve self-assessment in 
the process to develop 
internalized understanding 
of new skills 

• Follow predictable routine, 
and allow student to be a 
leader once routine is 
mastered 

• Use modified equipment 
for safety (softer balls, 
brighter colors, etc.) 

• Use objects of different 
sizes, and weights, draw-
ing student’s attention to 
these differences, and 
their effect on perfor-
mance 

• Weighted ropes 
• Ankle weights, weighted 

vests 
• Increased proprioceptive 

input from heavy 
moving/lifting activities 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Video taping 
 
 

• Use clearly marked 
boundaries during 
activities (e.g., cones at 
the corners when 
running laps, lines on 
the floor, floor spots, 
etc.) 

• Structure movement in 
gym in similar manner 
from activity to activity 
(always run around 
points A, B, and C, etc.) 

• Teach in centers rather 
than using entire gym 

 
 

•       CST members 
•       Classroom teacher 
•       School counselor 
•       School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
• medical specialists 

          orthopedist 
          neurologist 

ENT 
psychiatrist 

 
Textbooks: 
A Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are People, 
Too – John Hichwa  
 
Inclusion Through Sports – 
Ronald Davis 
 



   

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

 

INSTRUCTIONAL  
     APPROACH 
       

• Break games into smaller 
parts while learning or after 
skill mastery (e.g., smaller 
court size, half court so 
difference between 
offense, and defense is 
clear, etc.. 

• Emphasize team work. 
• Ask student “cause, and 

effect” questions in order 
for them to learn to grade 
or direct movement 

• Break skills into compo-
nents, and practice each 
component  (e.g., 
throwing/catching, visual 
tracking activities, postural 
control activities, antici-
pating movement of the 
ball, sequencing of move-
ment, bilateral coordina-
tion activity, etc.) 

• Provide clear direction of 
movement through space 

• Include activities for core 
strength/coordination in 
each physical education 
class 

• Use picture cards for rein-
forcement of verbal direc-
tions 

 

 
EQUIPMENT 

 
TECHNOLOGY 

 

ENVIRONMENTAL 
MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
 

Children with Develop-
mental Coordination:  
Strategies for Success – 
Cheryl Missiuna, PhD. 

 
Developmental 
Coordination Disorder – 
Sharon Cermak, Dawn 
Larkin 
 
Gross Motor Skills in 
Children with Down 
Syndrome:  A Guide for 
Parents and Professionals 
– Patricia C. Winders 

 
Asperger’s Syndrome: A 
Guide for Parents and 
Professionals 
-Tony Attwood 

 
Ask therapist for relevant 
scholarly 
literature/research 

 
 Adapted PE:  EveryBODY 
Wins Guide Tape – Drake 
 University, 
 Championship 
 Productions 
 

 NJSLS CD-ROM 
 
  



   

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
 • Read, and understand 

Internet based educational 
records (Tracker), and 
medical records as 
available 

• Consult with school nurse, 
CST, and/or related 
services providers 

• Train and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful 

    

 
∗ Developmental Coordination Disorder – movement difficulties not related to any known physical, neurological or behavioral disorders that interfere with performance in one 
   or more daily activities. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



   

IV. ADAPTATIONS FOR STUDENTS WITH COGNITIVE DIFFICULTIES 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
• COGNITIVE DIFFICULTIES 
• Academic problems 

related to challenges with 
memory and 
metacognition 

• Challenged in reading, 
and processing 

• Handwriting problems, 
fine motor challenges 

• Difficulty with short, and 
long-term memory 

• Difficulty with social skills; 
;poor self-concept 

• Varied academic 
problems related to 
reading,, writing, 
language and math 

• Imperfect ability to listen, 
think, speak, read, write,  
spell or do mathematical 
calculations* 
 

• Educational 
classifications which may 
present with these 
characteristics: 

• Dyslexia (severe difficulty 
learning to read) 

• Dysgraphia (handwriting 
problems) 

• Dyscalculia (math 
difficulties) 

 
 
 

 
CHARACTERISTIC 
LIMITING 

• Consult with prior and 
current  year classroom 
teachers, and special 
education faculty 
regarding how to best 
provide instructions 

• Break instruction into 
short statements. 

• Provide time for 
processing 

• Use pictures for 
prompts/reminders 

• Provide feedback 
throughout initial  
practice sessions 

• Differentiate instruction 
• Systematic instruction 

that is explicit, intensive, 
and supportive with 
scaffolding of skills 

• Present skill or skill sets 
before learning it 
(modeling) 

• Use peer modeling and 
peer buddies 

• Break games into smaller 
parts while learning or 
after skill mastery (e.g., 
smaller court size, half 
court so difference 
between offense and 
defense is clear, etc.) 

 
 
 
 

 
INSTRUCTIONAL 

• Station cards-
breaking down skills 

• Vary the size, weight, 
and texture of 
catching, and 
throwing objects, 
striking implements, 
and other 
manipulative 
equipment 

• Teach students how 
to use equipment 
safely 

• Visual 
aids/demonstrations, 
written materials, or 
pictures 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

EQUIPMENT 

• Use of video 
and audio clips 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
TECHNOLOGY 

• Provide clear 
boundaries 

• Provide a practice 
area for students 
who need additional 
practice 
(differentiate 
instruction) 

• Provide extra 
supervision, have the 
student stand close 
to you (proximity) 

• Consider how you 
position students 
based on individual 
needs 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

• CST members 
• Classroom teacher 
• School counselor 
• School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
 
Textbooks: 

A Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin 
Block 
 
Strategies for Inclusion 
– Lieberman, Houston-
Wilson 
 
Right Fielders are 
People, Too – John 
Hichwa  
 
Inclusion Through 
Sports – Ronald Davis 
 
Asperger’s Syndrome:  
A Guide for Parents 
and Professionals 
-Tony Attwood 
 

 
PERSONNEL/ 

ACADEMIC 



   

PARTICIPATION 
 

• Medical diagnoses which 
may present with these 
characteristics: 

• Down Syndrome 
• Prader Willi Syndrome 

(genetic disorder, poor 
muscle tone) 

• Turner Syndrome 
(chromosomal disorder, 
short height, overweight, 
abnormal bone 
development) 

• Spina Bifida 
• Cerebral Palsy 
• Duchenne Muscular 

Dystrophy 
• Autism/Asperger/PDD 
 
 
 
 
 
 
 
 
 
 
 

 

APPROACH 
 

• Break skills into compo-
nents, and practice each  

• component  (e.g., 
throwing/catching, visual 
tracking activities, 
postural control activities, 
antici-pating movement 
of the ball, sequencing of 
move-ment, bilateral 
coordina-tion activity, 
etc.) 

• Reward effort, and vary 
reward system 

• Make environment 
predict-table when 
attempting a new skill 
(e.g., use a tee for 
batting) 

• Gradually remove 
supports as student 
achieves success 

• Reduce competition while 
learning new skills 

• Stress participation, and 
individual goal setting/-
achievement 

• Provide concise verbal 
cues while student is 
performing a skill 

• Use hands-on assistance 
in initial phases of 
learning; use same 
method of handling each 
time to provide 
consistency in in-put 

 

ENVIRONMENTAL 
MODIFICATIONS 

RESOURCES 
 
NJSLS CD-ROM 

 
 

 



   

                                

    V.  ADAPTATIONS FOR STUDENTS WITH BEHAVORAL DIFFICULTIES 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
BEHAVIORAL DIFFICULTIES 
• social 
• emotional 

 
Educational classifications 
which may present with 
these characteristics 
• emotional disturbed 
• autism 
• multiple disabilities 
• traumatic brain injury 
• specific learning disability 

 
Diagnoses which may present 
with these characteristics: 
• Autism/ Asperger’s 

Syndrome 
• “sensory processing 

disorder” 
• Pervasive Developmental 

Disorder (PDD) 
• Cerebral Palsy 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

•  Consult with classroom 
teacher, and behaviorist 
regarding behavioral plan, 
and implementation of 
strategies within PE 
program 

•  Purposeful pairing of 
 students 

• Use activities that require 
teamwork to complete. 

• Provide clear directions in 
multiple ways (i.e. verbal, 
written, picture prompts 
etc.) 

• Determine student 
capabilities, and underlying 
components of sensory 
processing impairment; 
match modifications to 
student needs 

• Follow-up with evaluation 
of modifications 

•  Constantly review safety 
 rules, assign peers to assist 
 student from using 
 equipment inappropriately 

• Read, and understand 
internet based educational 
records (Tracker), and 
medical records as 
available 

 
 
 
 
 

• Tactile balls 
• Weighted jump ropes 
• Balls with auditory 

output (e.g., bells, etc.) 
• Balls/equipment with 

different textures or 
weight 

• Allow student to wear 
“earmuffs” or cotton in 
ear 

• Use microphone to direct 
voice over music system 

• Use equipment that 
provides auditory feed-
back (e.g., stepping on 
bubble wrap, etc.) 

• Use equipment that 
provides alternate kines-
thetic input (e.g., balance 
discs, balls, soft mats, 
etc.) 

• Weighted vests, ankle 
weights, weighted back-
pack 

 
 
 
 
 
 
 
 
 

 
 

• Videotaping to 
allow child to 
review 
performance 

 
• Technology to 

either increase 
or decrease 
sensory stimuli 
(ear muffs, voice 
amplification, 
increase light, 
etc.) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Use well defined space 
• Provide areas for 

student to “take a 
break” when 
experiencing episodes 
of hypersensitivity 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• CST members 
• Classroom teacher 
• School counselor 
• School nurse 
 
Related Services: 
• physical therapist 
• occupational 
        therapist 
• behaviorist 
• speech therapist 
• Medical specialists: 

Neurologist 
ENT 
Psychiatrist 

 
Textbooks: 
A Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are People, 
Too – John Hichwa 
  
Inclusion Through Sports – 
Ronald Davis 
 
 

 
 



   

CHARACTERISTIC 
LIMITING 

PARTICIPATION 
 

 
 
 

 

 
 

INSTRUCTIONAL 
APPROACH 

 
• Consult with school nurse, 

CST, and/or related 
services providers 

• Train, and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful 

 

 
 

EQUIPMENT 

 
TECHNOLOGY 

 

 
 

ENVIRONMENTAL 
MODIFICATIONS 

 
PERSONNEL/ 

ACADEMIC 
RESOURCES 

 
Asperger’s Syndrome:  A 
Guide for Parents and 
Professionals 

-Tony Attwood 
 

NJSLS CD-ROM 

 
  



   

                                 VI   ADAPTATIONS FOR STUDENTS WITH SPECIAL MEDICAL NEEDS 
 
**also see Sensory Processing Difficulties 

  

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
SPECIAL MEDICAL NEEDS 

• asthma 
• allergies 
• hearing impairment** 
• vision impairment** 
• Osteogenesis 

Imperfecta (brittle 
bones) 

• Muscular Dystrophy 
• seizure disorder 
• neuromuscular 

diseases 
• obesity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Read, and understand 
internet based educational 
records (Tracker), and 
medical records as 
available 

• Consult with school nurse, 
CST, and/or related 
services providers 

• Know daily medications, 
and implications for PE 
activities 

• Modify intensity of 
activities as indicated 

• Plan safety measures with 
school nurse, and related 
service providers 

• Communicate safety 
measures to ALL staff 
working in the PE setting 

• Train, and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful 

 • Speech synthesizer 
 
• Personal computer 
 
• Wireless 

microphones 
 
• Enlarged print 
 
• FM communications 

system 
 
• Pedometer 
 
• Talking 

watch/calculator 
 
• Digital camera 
 
• Digital video camera 
 
• Heart rate monitors 
 
• Interactive CD-ROMS 
 

 • CST members 
• Classroom teacher 
• School counselor 
• School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
• teacher of the hearing 
        impaired 
                                                                                          
Medical Specialists: 
• Orthopedist 
• Neurologist 
• ENT 
• Psychiatrist 
 
Medical reference books 
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 APPENDIX C    CURRICULUM MODIFICATIONS AND ADAPTATIONS 
 

 

 

 

 

 

 

 

 

 

 

  



   



   

 
 

A Curricular Adaptation and Decision-making Model 
 
 

1. Can the student actively participate in the lesson without modification? Will the 
same essential outcome he achieved? 

2. Can the student’s participation he increased by changing the instructional 
arrangement? 

From traditional arrangements to: 
• Cooperative groups 
• Small groups 
• Peer partners 
• Peer or cross-age tutors 

3. Can the student’s participation be increased by changing the lesson format? 
• Interdisciplinary/thematic units 
• Activity-based lessons, games, simulations, role-plays 
• Group investigation or discovery learning 
• Experiential lessons 
• Community-referenced lessons 

4, Can the Student’s participation and understanding be increased by changing the 
delivery of instruction or teaching style? 

 

5. Will the student need adapted curricular goals? 
• Adjust performance standards 
• Adjust pacing 
• Same content but less complex 
• Similar content with functional/direct applications 
• Adjust the evaluation criteria or system (grading) 
• Adjust management techniques 

 

6. Can the changes he made in the classroom environment or lesson location that 
will facilitate participation? 

• Environmental/physical arrangements

Examine the Structure of the Instruction 

Examine the Demands and Evaluation Criteria of the Task 

Examine the Learning Environment 



   

 
• Social rules 
• Lesson location 

7. Will different materials be needed to ensure participation? 

• Same content but variation in size, number, format 
• Additional or different materials/devices 
• Materials that allow a different mode of input 
• Materials that allow a different mode of output 
• Materials that reduce the level of abstraction of information 

 

8. Will personal assistance be needed to ensure participation? 
• From peers or the general education instructor? 
• From the support facilitator’? 
• From therapists’? 
• From paraprofessionals? 
• From others? 

 

9. Will a different activity need to be designed and offered for the student and a  
                           Small group of peers? 

• In the classroom 
• ln other general education environments 
• In community-based environments 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

From. Udvari-Solner, A. (1994). Curriculum Adaptations Project. 
 

 

 

Examine the Materials for Learning 

Examine the Support Structure 

Arrange Alternative Activities that Foster Participation and Interaction 



   

 

Curriculum Adaptations 
 

It is important to correlate adaptations with the IEP. In other words, we are not adapting for 
adaptations sake but, to meet the student’s needs as identified on an IEP. 

 
a. Curriculum as is. This is the type we forget most frequently. We need to constantly 

be looking at the general education curriculum and asking if the students on IEPs may 
gain benefit from participating in the curriculum as is. We need to keep in mind that 
incidental learning does occur. Curriculum as is supports outcomes as identified in 
standard curriculum. 

Move in 
this 

direction 
only when 
necessary 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

b. Different objective within the same activity and curriculum. The student with an 
IEP works with all the other students in the classroom participating in the activity 
when possible but, with a different learning objective from the other students. This is 
where the principle of partial participation fits. Examples include. 

 
• A student with a short attention span staying on task for 5 minutes. 
• Using a switch to activate ate a communication device to share during a class discussion. 
• Expressing one’s thoughts by drawing in a journal instead of writing. 
• Holding a book during reading time. 
• Understanding the effect World War II has on the present rather than knowing the 
names and dates of key battles. 

c. Material or environmental adaptations. The material or environmental changes are 
utilized so that participation in the general education curriculum by the student with 
the IEP may occur. Examples include: 

 
• 5 spelling words from the weekly list instead of the standard 20. 
• Completing a cooking assignment by following picture directions rather than written 

directions 
• Changing the grouping of the class from large group to small groups (possible with the 

additional support staff). 
• Changing the instructional delivery from lecture to the cooperative learning format 
• Using a computer to write an assignment instead of paper and pencil. 
• Reading a test to a student. 
• Highlighting the important concepts in a textbook. 
• Having the student listen to a taped textbook. 
• Using enlarged print 
• Using an assistive technology device 
• Using visual cues such as picture and/or word schedules for those who have difficulty 

staying on task. 
• Using a note taking guide listing the key concepts during a lecture. 
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d. Providing Physical assistance. Assistance from another person may be needed for a 
student to participate in a classroom activity. If possible, it is better to use natural supports 
(peers) as these will be the people always present in the student’ life. If the use of peers is 
not possible, then either the support teacher, the paraprofessional, the classroom teacher, 
the classroom aide, or a parent volunteer may provide the assistance. Most peers and staff 
will need training in the correct way of providing physical assistance. In addition, we 
need to keep in mind the principle of partial participations. 
Examples include: 

 
• Starting a computer for an student with an IEP to use. 
• Guiding a hand during handwriting. 
• Assisting in activating a switch. 
• Completing most of the steps of an activity and having a student with an IEP do the 

remainder 
• Pushing a student in a wheelchair to the next activity. 

Move in 
this 

direction 
only when 
necessary 

e. Alternative/substitute curriculum. This is sometimes referred to as functional curriculum 
as it usually involves the acquisition of “life skills.” The decision to use alternative/substitute 
curriculum is a major change and needs to be reflected on the IEP. This decision should be 
carefully made after weighing all of the pros and cons of using an alternative curriculum. The 
alternative curriculum may or may not take place in the general education classroom. 
Examples include: 

 
• Community-based instruction (which all students may benefit from!) 
• Learning job skills in the school cafeteria. 
• Learning how to use a communication device. 
• Doing laundry for the athletic department 
• Learning cooking/grooming skills at the home. 

 
 
 
 
 
 
 
 
 
 

  

 

Overlap does occur among the five types of curriculum adaptations. 
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Nine Types of Adaptions 
 
 
 

 
 

 
 

 
From: Ebeling, D.G. , Ed.D., Deschenes, C., M.Ed.,  & Sprague, J., Ph.D. (1994). Adapting curriculum and instruction 
The Center for School and Community Integration, Institute for the Study of Developmental Disabilities. 

Input 

Adapt the way instruction is 
delivered to the learner. 

For example: 

Use different visual aids; plan 
more concrete examples; provide 
hands-on activities; place 
students in cooperative groups. 

Output 

 Adapt how the 
learner can respond to 
instruction 

For example: 

Allow a verbal vs. written 
response; use a communication 
book for students; allow students 
to show knowledge with hands-
on materials. 

Time 

Adapt the time allotted and allowed 
for learning, task completion or 
testing. 

For example: 

Individualize a timeline for 
completing a task; pace learning 
differently (increase or decrease) 
for some learners. 

Difficulty 

Adapt the skill level, problem 
type, or the rules on how the 
learner may approach the work. 

For example: 

Allow a calculator for math 
problems; simplify task directions; 
change rules to accommodate 
learner needs. 

Level of Support 
Increase the amount of 
personal assistance with 
specific learner. 

For example: 

Assign peer buddies, teaching 
assistants, peer tutors or cross- 
age tutors. 

Size 

Adapt the number of items that 
the learner is expected to learn 
or compete. 

For example: 

Reduce the number of social 
studies terms a learner must 
learn at any one time. 

Degree of Participation 
Adapt the extent to which a 
learner is actively involved in 
the task. 

For example: 

In geography, have a student 
hold the globe, while others 
point out the locations. 

Alternate Goals Adapt 
the goals or outcome 
expectations while using the 
same materials. 

For example: 

In social studies, expect one 
student to be able to locate just 
the states while others learn to 
locate capitals as well. 

Substitute Curriculum 
Provide the different 
instruction and materials to 
meet a learner’s individual 
goals. 

For example: 

Individualize a timeline for 
completing a task; pace learning 
differently (increase or decrease) 
for some learners. 



Curriculum Modifications & Adaptations T O O L S F O R T E A C H E R S 21  
 

 

ADAPTATIONS 

Curricular 
Adapt what is 

taught 

Instructional 
Adapt how it is taught 
and how learning is 

 

Ecological 
Adapt the setting- 
where, when and 

with whom 

 

Adaptations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Supplementary  Simplified  Alternative  Instructional  Student  When  Where  Who 
Add social,  Change level of  teach functional  stimulus or  response or  Adapt the place  Adapt the  Adapt staffing, 

communication,  difficulty or  skills plus  input  output    schedule  grouping 
study or processing 

skills to general 
curriculum 

 include fewer 
objectives 

 embedded 
social, 

communication 

 Difficulty/amount 
Modality 

Format/materials 

 Difficulty/amount 
Modality 

Format/materials 

      

    and motor skills           

 
 
 

 Stages of 
Adaptations 

 

  

   

Stage 1 
General Adaptations 
Blueprints or formats for 

adapting predictable activities 
and routines 

 Stage 2 
Specific Adaptations 

Time-limited adaptations for a 
particular lesson, activity or unit 
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Creating Ways to Adapt Familiar Lessons - Elementary 

1. Select the subject area (and grade level) to be taught: 
reading math science social studies writing music health P.E. art 
Grade Level: ........................ 

 
2. Select the lesson topic to be taught (on one day): 

 
3. Briefly identify the curricular goal for most learners:  By the end of this class, most students will know 
......................................................................................................................................................................... 
......................................................................................................................................................................... 

4. Briefly identify the instructional plan for most learners:  As teacher, I will .............................................. 
......................................................................................................................................................................... 
......................................................................................................................................................................... 

 
5. Identify the name(s) of the learner(s) who will need adaptations in the curriculum or instructional plan: 
......................................................................................................................................................................... 

 
6. Now use “Nine Types of Adaptations” as a means of thinking about some of the ways you could adapt what 
or how you teach to accommodate this learner in the classroom for this lesson. 

 
 

Input Output Time 

Difficulty Level of Support Size 

Degree of Participation Alternate Goal Substitute Curriculum 
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SAMPLE FORM 

 
Creating Ways to Adapt Familiar Lessons - Elementary 
1. Select the subject area (and grade level) to be taught: 

reading               math ............  science social studies writing music health P.E. art  

Grade Level: ..... 4................... 

2. Select the lesson topic to be taught (on one day): Vocabulary comprehension 

3. Briefly identify the curricular goal for most learners:  By the end of this class, most students will know 
             the meaning of new vocabulary works from their story. 

4. Briefly identify the instructional plan for most learners As teacher, I will ask students to complete 
a matching activity in which they match words and definitions on paper. 
The students will also choose one word and write a sentence using the word on the bottom of their paper. 

5. Identify the name(s) of the learner(s) who will need adaptations in the curriculum or instructional plan: Kim 
6. Now use “Nine Types of Adaptations” as a means of thinking about some of the ways you could adapt what or how you 

teach to accommodate this learner in the classroom for this lesson. 
 
 

Input 
Place students in cooperative groups and 
divide the task between group members. 
Each member teaches their vocabulary 
work to team members. 

Output 
Allow the student to record all 
or part of the assignment on 
tape. 

Time 
Ask the student to complete the 
assignment at home and return it the next 
day. 

Difficulty 

Select different vocabulary words for the 
student to learn; words that are less difficult 
or in some cases more difficult. 

Level of Support 

Ask a classmate, peer tutor or 
teaching assistant to assist in 
completing the assignment. 

Size 

Select fewer (or more) words for the 
student to learn, but leave the 
assignment the same as for other 
students. 

Degree of Participation 
Ask the student to check classmates’ 
definitions against as answer key. 

Alternate Goal 
Set the goal as being to write the 
words only, or being able to 
pronounce the words, or just 
listening to the words and 
definitions. 

Substitute Curriculum 
Choose a different story for the student 
to read and identify one or several words 
the learner needs to know. 
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Creating Ways to Adapt Familiar Lessons - Secondary 

1. Select the subject area (and grade level) to be taught: 
math science history literature business P.E. fine arts health 

Grade Level: ........................ 
 
2. Select the lesson topic to be taught (on one day): 

 
3. Briefly identify the curricular goal for most learners:  By the end of this class, most students will know 

......................................................................................................................................................................... 

......................................................................................................................................................................... 
4. Briefly identify the instructional plan for most learners:  As teacher, I will .............................................. 
......................................................................................................................................................................... 
......................................................................................................................................................................... 

 
5. Identify the name(s) of the learner(s) who will need adaptations in the curriculum or instructional plan: 
......................................................................................................................................................................... 

 
6. Now use “Nine Types of Adaptations” as a means of thinking about some of the ways you could adapt what 

or how you teach to accommodate this learner in the classroom for this lesson. 
 

Input Output Time 

Difficulty Level of Support Size 

Degree of Participation Alternate Goal Substitute Curriculum 
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SAMPLE FORM 

Creating Ways to Adapt Familiar Lessons - Secondary 
1. Select the subject area (and grade level) to be taught: 
math science history literature business P.E. fine arts health  
Grade Level: .1..0..................... 

2. Select the lesson topic to be taught (on one day): Concept comprehension 

3. Briefly identify the curricular goal for most learners: By the end of this class, most 
students will be able to define and explain the relevance of five 
concepts from their text chapter. 

4. Briefly identify the instructional plan for most learners:  As teacher, I will ask the 
students to read the chapter, identify five key concepts and write 
a short paragraph describing each concept they have chosen. 

 
5. Identify the name(s) of the learner(s) who will need adaptations in the curriculum or instructional plan: 

John 
6. Now use “Nine Types of Adaptations” as a means of thinking about some of the ways you could 
adapt what or how you teach to accommodate this learner in the classroom for this lesson. 

 
 

Input 
 
Provide a review of the 
chapter prior to having 
the student complete the 
written work. 

Output 
 
Allow the student to 
use a tape recorder to 
dictate the assignment 
instead of having to 
write the answers. 

Time 
 
Allow the student an 
extra day to complete 
the task either in 
study hall or at home. 

Difficulty 
 
Identify the key concepts 
for the student but keep 
the remainder of the 
assignment the same. 

Level of Support 
 
Place the students in 
cooperative groups to 
complete this 
assignment. Group 
members can assist the 
student with reading or 
writing. 

Size 
 
Select fewer or more 
concepts for the  
student to learn, but 
leave the assignment 
the same as for other 
students. 

Degree of Participation 

Ask the student to pick 
out related books from the 
library that will provide 
supplementary information 
for classmates. 

Alternate Goal 

Set the goal as being to 
write the key concept 
words only, or being able 
to pronounce the words, 
or just listening to the 
words and descriptions. 

Substitute Curriculum 

During this lesson the 
student can work on 
keyboarding skills in the 
computer lab. 
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